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This paper focnlot on defining experiential lun:nilz.

Aspects of experiential and traditional approaches are cospared, aa

a sodel of the experiential learning process designed to facilitate
learning and learning hov to learn is presented. Teacher and stwdent
roles in emperiential training are discussed, and a coamparison is
aade detveea the role of the experiential teacher and the traditiomal
teacher. In conclusion, the author states that transition froa the
traditional role to the experiential role is not easy but is

essentially n.hulnniztuq process. (PD)
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INSTTTUTE FOR CULTURAL PLURALISM
CROSS CULTURAL METHODS

EXPERIENTIAL LEARNING-TEACHING

Dperiential learning focuses on information sesking, on
the learning process and on learning how to learn. It presants

involvamant in the leamning process.

Exporiential learning enables the studant to experience
his feslings and reactions in the kinds of frustrating,
anbiguous, and perplexing situations he is 1ikely to encounter
in his teaching assignment. He is involved in decision-
making undor pressure, risk-taking, and fram his own
experionce. The taaching situation is to place
the participant under the stresses of insufficient knowledge, .
to confront him with the necessity to make and act upon
decisions with inadequate time, to judge ths expectations
and evaluations of others by their bshavior and unspoken
cucs, to assess his own bshavior in the light of these
unspoken evaluations, and to modify his behavior accordingly.
mquirimtbmmwcqnwithmupnucubhm
tainties and pressures helps him develop the skills, under-
standing, and confidence necessary to be sucocessful as a
teacher.

Iixperiential learning is thus emotional as well as
intcllectual, and involves behavior analysis and skill
practice. It involves the learner actively (working alone
and with othors) ins

Ixperiencing situations similar or analogous to those
he might ancounter as a teacher;

Identifying and analyzing carefully chosen problems,
particularly those of critical interest, oonflict, or
difforence in cross cultural situations;

Exploring alternative solutions to these problans and the
probable consaguences;

Examining his own feelings and reactions in the various
problems and situations presented;




Examining his own values, beliefs, attitudes,
assumptions and expectations and the problems
these might create in another culture;

Attempting to integrate and conceptualise the
learning that results from these experiences and
analyses;

2 Generalizing from the learning experience to
. : the anticipated living and working situation
1 in the classroom;

ldentifying the resources needed to solve new
problems, or skills he needs to be effective;

Identifying and learning how to use these

resources to acquire the skills and infor-
mational needs, particularly for continued
learning on his own following the training.

Developing or taking advantage of opportunities
for skill practice.

Experiential learning shifts the focus of
attention from the teacher to the learner, to
learning rather than to teaching, creative-thinking
and problem-solving rather than memorisation, and
responsibility for initiative and exploration rather
than conformity.

A brief comparison of some aspects of the
expaeriential and traditional approaches might help
to clarify some of the differences between the two:

Experiontial Traditional
1. Teachers and students decide 1. Teachers decide on
‘on objectives, using provisional objectives. These may
objectives established by the be more iaplicit than
teacher as a base. explicit and may or

may not be communicated
to the students.

2. Student and teacher attempt 2. Teacher lectures
to identify the most sig- to students on those
nificant problems facing things he thinks they
the students. lhOﬂgd know, or assigns

reading.
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3.

Experiential Traditional
3. Students identify and make 3. Teacher conducts
use of available resources demonstration.
(including other students) Students observe.

to obtain information they
need tO ‘olve problems.

4. Students explore alternative 4. Teacher assigns
solutions to problems. practical exer-
cises or problems.
Students complete
the assignment,

S. Students and teacher ex- S. Teacher prepares
amine possible consequences test for knowledge
and evaluate relative and understanding.
effectiveness of various Students take the
solutions. test.

6. Students reflect on, 6. Teacher evaluates
cvaluate, and concept- trainee's perfor-
ualize the total exper- mance.
ience.

The experiential approach makes primary use of
inductive, discovery, and critical thinking methods of
lcarning rather than the traditional methods of presenting
rules or principles, giving examples or illustrations,
assigning one-right-answer-type exercigses or problems,
and testing for retention, the modes typical of the
traditionul system.

The Experiential Learning Model

A model of the experiential learning process is
represented in Figure 1. The model is designed not only

to facilitate learning, but to facilitate learning how
to learn.
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FIGURE 1
The Experiential Learning Model
Experience ll;t.l-:c.rlonﬁl ‘ Insignt ' ' .‘.;ynthuu T
Action Discussion Discovsry Conceptualisation
ProblemeSolving [*| Analysis Understand ing [ Codification .
Data-Collection Assessment | " | Classification 1
T Evaluation | ) 1
Seeking Opportunities ' Modification
Identifying Resources Elaboration '
Questions Restructuring
T Problems Transformation .
ldeas '
Organizing . | Hypotheses L '
Preparing | Setting Obe- Neods
Acquiring | ¢&—| jectives Interests | Generalizatior. !
skills | Planning Concerns | Bxpectations

The process of experiential teaching usually
begins with the experiences of st 8, the action
they take, problem-solving, the data cr information
they collect, and the process of collecting the data.
These are treated in a very similar fashion. The
model represents not only the proposed educational
process to be followed in teaching, but a continuing
process to be internalized by the student as he
"learns how to learn.” The rewards for this kind of
learning are not in grades, recognition, and so on,
but rather the internal rewards of achievement and
satisfaction inherent in the process.

Creative problem-solving is not an event but a
process itself, involving steps or phases such as
the following:

1. Problem identification or recognition.

2. Identification of persons who should be
involved in the solution.

3. Definition and redefinition of the problem.

4. Exploration of possible approaches, perceptions
or interprctations. '

5. Collection of data about the problem in
preparation for solution.




6. Development of criteria for evaluation of
solutions.

7. Generation of possible alternative solutions.
8. Analysis and evaluation of alternatives.

9. Decision and implementation of solution.
10. Testing, Verification, PFeedback.

At the end of the problem=solving process, oOr
at any point in the process, students then proceed
into reflection, discussion, assessment, evaluation,
and on through the Experiential Model, as he would
with any other ¢«xperience.

Looking at the process in the Experiential Model:

1. Experience is defined rather broadly.
It includes anything that happens that has any
impact on the student, anything he experiences--
participating in a new or different educational
methodology:; in the school community, interacting
intensively with teacher and peers; participating
in teaching exercises presented by the teacher;
problems that develop; dilemmas; making or not
making decisions; responsibility or lack of respon-
sibility for learning, etc.

2. Experiential Learning begins with the
experience, followed by reflection, discussion,
analysis, and evaluation of the experience.
assumption is that we seldom learn from experience
ulless we assess the experience, assigning our own
meaning in terms of our own goals, aims, ambitions,
and expectations (which becoms progressively more
clear as a result of the process). Preferably
this is done with others who might not share our
particular biases or perceptions. If we do not
share our experience with others, the process can
lead to reinforcement and freezing of existing
biases and assumptions. The experience and discussion
take on added meaning when they can be related to
objections that are meaningful to the students, and
evaluated against criteria he has helped to develop.

3. From these processes come the insights,
the discoveries, and understanding. The pieces
fall into place, and the experience takes on
added meaning in relation to other experiences.




4. All of this is thon conce lized, syn-
thesised, and integrated into the individual's
sycGE% of constructs winich he imposes on the world,
through which he views, perceives, categorises,
evaluatss, and seeks experience.

. S. The introduction of the new information or
understanding may allow or require the individual
to modify, olgggigto. roct;ggtg;g. or even to
completely transiorm the particular concept or con-

struct into which is assimilated.

6. The new concept or construct is now viewed
- in relation to the total system of constructs,
eneralizsed to past and future experiences. He
!acoo the world with a new, different, or modified

set of expectations.

7. During these activities, however, a clearer
picture is obtained of what is missing or what is not

yet clear~-~ tions yot unanswered, 1 that
need to be 3 hypotheses are formulated; ideas
develop; and needs, concerns, and interests are
identified. ’

8. Objectives are then established, and plans
are made to achieve these objectives. ‘

9. The necessary organiszing and preparing
is done to set the plans !n action. Msasures are

taken to acquire any additional skills needed.

10, sources are identified and opportunities
are watched for to gain additional ex rEonco. take
action, solve problems,or obtain necessary information
or data. -

Data Collection, or information gathering,
logically Zollows the perception of need, a need to
answer gertain questions, fill in gaps in under-
standing, or to find facts or principles needed to
solve problems. It would include any of the tra-
ditional ways of collecting data~~lectures, reading
demonstrations, feedback, etc. But used within the
experiential model, these processes become more
interesting and the data more meaningful and relevant.
The purpose of data collection is to obtain information
that the student feels he might need now or sometime
in the future. The student is not being spoon-fed
information or facts he sees no particular need for
or does not understand, but instead is actively
seeking information he himself has decided he needs
or would like to have, either in preparation for
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solution of problems he can anticipate, to develop
a better understanding of the situation he will be
in, or because of a genuine interest and curiosity.

Teacher and Student Roles in Experiential Training

Even if anyone had the information it would be
impossible, in a methods course to provide the students
with all of the information they need to understnnd
the children and their cultures and their role as
teachers. It is part of the students responsibility to
structure the learning process so that they can in- "
ternalize this process and use it for continued
learning during their teaching. Learning how to learn
is probably the most valuable experience of this
approach. ,

The teacher must desic~ experiences for the students
that simulate classroom sit. tions or that will elicit
responses, attitudes, and behaviors that are of
significant to the student role. These situations
should require skill ininterpersonal relations, sensi-~
tivity to the needs of others, and an understanding
of cross-cultural differences and expectations of the
communities in the situation. The student is then
abl:- to assess his effectiveness in the situation on
the basis of this assessment to determine learning
needs.

The teacher is responsible for identifying problems
that are relevant to the future situations the student
will face as a teacher, problems that are difficult,
complex, and open-ended. The student should be required
to solve these problems with little or no assistance
from the teacher (just as they will as teachers) and
then to evaluate the effectiveness of their solutions,
particularly in respect to the cross-cultural conse-
quences.

Significant content material and appropriate methods
of presentation must be identified by the teacher. All
of the experiences and problems mentioned previously
would contain content, which should be relevant and
meaningful as well as appropriate to the method of
ozesentation. lLectures, panel discussions, films,
reading materials, etc., will be more effective if
presented in a way that is consistent with the exper-
iential methodology. Also, if they are not consistent
with the methodology, students will very likely react
ne




negatively, having experienced the freedom of the
experiential program. Within the experiential method-
ology, a lecture is not given to meet the need of the
teacher to pass on information or to entertain the
students. It is given to meet an expressed or apparent
need of the students, at a time when they are ready and
receptive. Even the method of presentation should

be different, to allow for maximum participation of

the students--prescribing content or information they
want, questioning, interpreting, and evaluating. It

puts the teacher on the spot, but we feel this is where
he should be. '

The assumption is made that the professor has a
great deal of information and experience that would be
of value to the prospective teacher. But if the student
are not receptive to information or do not see its
relevance to their needs, they will hear very little
that is said, understand very little of what they hear,
and retain little of what they understand.

The content of the lecture is most effective if
it is meaningful to the students in terms of their
own perceived ne~ds or goals. If the student have
not defined their goals, or if their goals are not con-
sistant with th:: goals of the training program, this is
a problem that can be handled within the experiential
model, by exploring the conflict as a significant
experience, and a problem to be solved. Some conflicts
will always exist. The teachers will have information
they consider important for which at least some of the
students will not recognize a need. It is the respon-
sibility of the teacher then to attempt to create the
conditions or a situation that will help the students
recognize the need, rather than to force it on the
students whether they are ready for it or not.

Occasionally, teachers may feel that it is time
for a particular conceptual or methodological input of
which the students are unaware and for which they thus
could not see a need. Such an input should be presented
as something they can use immediately, with provisions
for its use, or it will be relatively meaningless to
the student and very likely rejected.

The teacher is responsihle for designing a pro-
gram of sequential lea:ning experiences, with one
experience building on and complementing another, 80
that the students are required to make use of the
learnings of previous experiences in subsequent




situations or in problem-solving. Teachers must remain
flexibly and sensitively responsive to the mood and needs
of the students and be prepared to modify their teaching
if it appears that something other than what had been
scheduled would be more expedient. Teachers should be
rcady to listen to the students when they criticize or
offer suggestions, and should be ready to modify their
teaching if the students suggest something that would

appear to be as affective or more effective than what
was planned.

An attempt is made in experiential training to
create a total learning community, one in which the
students and staff work together to identify and achieve
the learning objectives. The primary purpose of the
community is to promote and facilitate assumption of
responsibility by the students to take full advantage
of the opportunities that exist for learning in the
program, to work together in making use of all available
resources, including each other, to learn to be effective
teachers. The community itself allows the students to
study the formation of a new culture and a community
and all the attendant problewc, a community and culture
in which they are intimately and emotionally involved.

Role of the Experiential Trainer
Versus Eﬁa% of Eﬁg Traditional Trainer

In experiential teaching, the teacher serves
primarily as facilitator, catalyst, and resource.
Much as a coach, in the beginning he provides the
rules and structure, he helps each person develop
the skills and understanding to play the game or to
perform effectively, and he works with each individual
to help him continuously improve his performance.
He emphasises cooperation and team work, so that the
team can assist in the development of each .cam member

and each individual can contribute as much as possible
to the effectiveness of the total team.

But it is the person coached who plays the game,
and in experiential training the game is learning.
Each student is learning to be an effective learner;
and for most students, experiential learning is a
whole new ball game.

The role of the teacher in experiential training
is quite different from his role in traditional
training. The differences are sometimes subtle,
but nevertheless important. A comparison might help
clarify the differences between the two:




1.

2.

3.

5.

6.

7.

9.

10.

i1.

Jhe Exscriential Teacher

Focuses on the process of leara-
ing--learning how to leasn.

Involves the students actively
in assuming the responsibility
for their own learning.

llelps students leatn to be active
information seekers, identify-
ing and making effective use of
available resources.

Expects the students to find ,
and use information as needed to
solve problems.

Expects the students to leara by

exploration and discovery, ask-
ing questions, formulating and
testing hypotheses, solving prob-
lems.

Focuses on the creative process
of identifying and solving open-
ended, real life problems with
many possible solutions. There
is no expert.

Formulates clearly defined ob-
jectives based on the needs of
the students.

Involves the students in the {1d-
entification of their own learn-
ing needs and objectives.

Involves the students in assess-
ment and evaluation of the train-
ing experience, information
obtained, and progress toward
objecctives.

Focuses on individual achieve-
ment in relation to the
students own needs and objec-
tives.

Pocuses on helping the students
learn to vork effectively with
others in cooperative, problem-
solving activites.

1.

3.

&,

5.

7.

9.

10.

11.

10.
The Tradit{onsl Tescher:

Focuses on the presentation of
content, facts, and information.

Assumes the responsibility for
deciding vhat the students need
and nmotivating them to learn.
Decides what the students need
and provide it through lectures,
reading assignments, films, etc.

Expects the students to leamm
the material presented, for re-
call on examinations.

Expects the students to learn
primerily by memorisation and
formilation of responses to
quest ions.

Focuses o the completion of
textbook-type exercises or prob-
lems, with "one right smswer",
The teacher is the expert.

Formulated objectives, but
usually based on "covering” a
specified amount of material.

Expects the students to accept
the objectives specified for the
course.

Assesses and evaluates the material
he presents, effectiveness of pres-
entation, and performance and
progress of each student.

Focuses on performance in relatfion
to the group, with grading on
the normal curve.

Focuses on competition with peers
for achievement, recognition,
grades, and other rewards.



12,

13.

14.

15.

16.

17.

18.

Focuses on group discussions and
activites conducted and evaluated
by the students themselves.

Works toward open communication
between students and the teacher.

Invites ideas, suggestions, and
criticism from the students;
involves the student in decision-
making.

Encourages informality and spon-
taneity in the classroom; estab-
1ishes informal relationships
with the students.

Promotes a questioning attitude,
constructive discontent, reliance
on the student's own judgment,

Attempts to develop a climate
of openess, trust, and concern
for others, vith maximm feed-
back to each person of informa-
tion he needs to evaluate his
performance and progress.

Structures the training so that
unplanned and unexpecied problems
vwill be treated as learning
opportunities.

12,

13.

14.

13.

16.

17.

18.

11.

Focuses on lectures, group
discussions, and other activities
led and evaluated by .he student.

Focuses on one-way communication
from the teacher to the student,
with little communication from
the students.

Makes the decisiem or crrries out
decisions wmade by the system; dis
courages suggestions or criticism
from the students.

Establishes formal procedures and
control in the classroom and for-
mal relationships with the students.

Requires respect for the teacher as
the authority, distrust of the
student's own judgment.

Promotes competition among students
creating a climate of distrust and
lack of concern for others; provides
feedback to students regarding per-
formance on examinations.

Pollows the schedule closely; a
avoids problems or dispenses with
them quickly so they will not
interfere with the schedule.




Difficulties in the Role

The role of ths expariential teacher is not an
easy role for the traditional teacher to assume. It
represents an entirely new system of attitudes and
behaviors. Teachers trying the experiential approach
have found that even if they can accept this approach
and their nev role intellectually, it is difficult
- for them to adapt emotionally and behaviorally.

Over a period of many years as students and instructors
in the traditional education system, they have developed
a pattern of conditioned responses to the stimuli of the
classroom. This pattern is very difficult to change,
particularly when many of the students will resist the

change and try to force the teacher back into the fa~
miliar, traditional role.

Most teachers need to relearp how to learn, in
a way that was probably quite natural to them as young
children, but which was stamped out as they learned
to accept the authority of their teachers and to
discount their own judgment and experience. They
have had very little practice with the use of the
inductive, discovery, and critical-thinking modes
of learning required in experiential training.
In many ways, learning in the experiential way is
more difficult, however. It requires more effort,
investment, and responsibility. S8tudents will cri-
ticize the teacher, sometimes with considerable hos-
tility, for not assuming what they believe to be
his responsibility and for trying to force them to
assume responsibilities they never had to assume
before. They will bait him with questions they
themselves could or should answer, and will ask
for direction or decisions when they themselves should
be deciding. They will try to force him to give them
the sclution to a problem when they would learn far
more by struggling with the solution themselves.
It is too easy for the traditional teacher to pick
up the bait and do all the things he should not do
if he wants to achieve active and responsible partic-
ipation of his students.

Teachers also have to be aware of their own
neceds in the traditional system=--the power they have
over students who have to conform to their ways or
leave, the satisfactions they gain from well-orga=-
nized courses and well-delivered lectures, the
security they feel when they are in control of the
classroom si:uation. It is easy for teachers to

12.




fall into the trap of enjoying and perpetuating their
position of power, authority, and influence. It is
also less threatening to them if they keep the students
at a distance, under control, and thinking and talking
about issues with which he is comfortable.

But power is shared in experiential teaching.
As a result, the teaching may appear to be chaotic
and disorganised, and it may not follow the schedule.
There may be few lectures (unless the students per-
ceive a need for them) and the teachers cannot hide
behind a set of lecture notes (they have to cope with
questions as they are formulated by the students
and must be willing to admit it if they do not have
answers) . .

It is expected that the teacher have information
and understanding that shoudl be shared with the
students. What he often does not realisze, however,
is that he may be denying them the same joy of
discovery or achievement and the resulting increased
understanding and self-esteem that he has experienced,
by asking them to perform the relatively dull task
of learning or memorizing what he has discovered
through a long and difficult process. He sometimes
forgets too that his own learning has been slow and
incremental. He often cannot understand why his
very clear and logical explanations are not readily
understood and appreciated by the students.

It should be obvious that the teachers role in
experiential teaching would require a major re-
education and reorientation of most teachers. But
the students role changes drastically also, and a
major responsibility of the teacher is to help the
students learn how to learn in the new system. The
student who is accustomed to traditional education
has difficulty understanding what is expected of him
in experieatial learning, and is highly suspicious
that the teacher does not really mean what he says--
"no staff member with power is going to share that
power with the student”; "the student is really
being evaluated agains the performance of his peers, not
against his own needs and objectives”; and "astempts to
involve the students are really not so subtle forms of
manipulation.” These are assumptions many students
make, assumptions that it will be very difficult for
the staff to disprove.

But the teacher has to examine his own assumptions,
too, against those discussed in Chapter One. The
traditional teacher makes the assumption that de-
ficiencies in sensitivity to others, tolerance and
open~-mindedness, patience and understanding, and

13.




effective interpersonal behavior are personality
characteristics that cannot be corrected in a short
teaching program. He is correct, in that these rep-
resent attitudes and behaviors that are unlikely to
change in a traditional teaching program, but which
can be changed or modified in experiential teaching.
These deficiencies very often must be corrected if
the individual is to live and work effectively in

a culture different from his own. This is a humani-
zing process that is very necessary for persons

who for so many years have been subjected to the
dehumanizing experience of traditional education.

4.




